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Summary

REL 2010-No. 096

What English language arts, math,

and science instructional materials
have districts in the Mid-Atlantic

Region states adopted?

This report describes results of an on-
going project to generate and share
information on core texts, supplemental
materials, and benchmark assessments
adopted by districts in the Mid-Atlantic
Region states for language arts, math,
and science courses in specific elemen-
tary, middle, and high school grade
levels. The results, described in the text,
are also available in an online, searchable
database.

Despite increasing accountability require-
ments and a national call for transparency in
public policy, Mid-Atlantic Region state educa-
tion agencies indicate that they have little in-
formation about what instructional materials
districts adopt. This report describes first-year
results of an ongoing project to generate and
share information on core texts, supplemental
materials, and benchmark assessments ad-
opted by districts in the Mid-Atlantic Region
states for specific elementary, middle, and high
school grade levels in English language arts,
math, and science. The report also describes
the organization of the results in an online,
searchable database (http://www.relmid-
atlantic.org/ci). Potential users of the database
include state and local policymakers, practitio-
ners, parents, voters, and researchers.

Two research questions drive this ongoing
project:

o What instructional materials (core texts,
supplemental materials, and benchmark
assessments) have districts adopted in
nine grade and content areas in English
language arts, math, and science—and
when?

» To what extent have districts adopted ma-
terials that the What Works Clearinghouse
has found to have positive effects?

From March 2009 to September 2009, at least
some data were collected from 997 (90 percent)
of the 1,113 eligible school districts in Dela-
ware, the District of Columbia, Maryland, New
Jersey, and Pennsylvania. Item response rates
were much lower, however. For example, for
algebra 1, only 53 percent of eligible districts
provided a core text title, 13 percent a bench-
mark assessment title, and 7 percent a supple-
mental materials title. This report provides
descriptive information about core texts and
recommends refinements to the data collection
approach for year 2 of the study. Because of the
low item response rates, the report does not
include data on supplemental materials and
benchmark assessments.



SUMMARY

Several findings emerge from analysis of the
database. (Regional findings are dominated
by results for New Jersey and Pennsylvania,
which together contain 96% of responding
districts.)

» Few districts reported having adopted
district-developed core text materials (0-2
percent in each grade and content area)
or no core text materials (0-3 percent).
More districts (1-14 percent in each grade
and content area) reported having ad-
opted more than one core text, which may
include commercially or locally developed
materials; the practice is most common
in English language arts (5-14 percent),
less common in science (2-7 percent),
and least common in mathematics (1-2
percent).

WWTC evidence standards with or without
reservations. In 10 of these reports, the
curricula were shown to have positive ef-
fects or potentially positive effects. At the
time of this study, 256 responding districts
(26 percent) had adopted one or more
components (a core text, a workbook, a
journal, online exercises, or a reference
book) of at least one of these materials,
and 17 districts (2 percent) had adopted
some component of two of them. Everyday
Mathematics, published by McGraw Hill,
was the only one of these materials to be
widely adopted, with 235 districts (24
percent of those reporting) adopting some
edition of the core text or some supple-
mental material or benchmark assessment
associated with the curriculum.

Depending on the grade and content

area, 34-64 percent of reporting districts
provided both the title and publisher of a
single commercially developed core text.
In grade 1 reading, for example, 49 percent
of reporting districts provided both the
title and publisher of a core text, for a total
of 60 unique combinations.

Districts were most likely to report both
the title and publisher of a core text in
grade 4 math (64 percent) and algebra 1
(55 percent). They were least likely to re-
port them in grade 8 English language arts
(34 percent) and earth science (41 percent).

As of March 1, 2010, the What Works
Clearinghouse (WWC) had issued re-
ports on studies of 15 of the instruc-
tional materials identified by districts in
Mid-Atlantic Region states that had met

The experience gained during year 1 of the
project informed recommendations for the
operating plan for year 2:

o Address two research questions in the
original project plan that were not ad-
dressed in year 1 related to analyses of
adoption processes and amounts of profes-
sional development.

« Boost response rates and accuracy by
giving districts lists of commonly adopted
materials for each grade and content area
and asking them to check the items they
have adopted, fill in complete data if they
have adopted materials that are not listed,
or check options indicating that they have
adopted no materials or do not offer the
grade and content area.

+ Revise and expand the coding guide to
make it more consistent, to further specify



types of materials adopted, and to include
coding of multiple materials.

« Develop a database capability to enable
users to export data for their own use.

The project responds to requests from state
education agencies in the Mid-Atlantic Region
that wanted to know what instructional materi-
als and assessments districts had adopted and
when, what criteria they had used in selecting

SUMMARY iii

the materials and assessments, and what
professional development they had provided
in association with adoptions. The requesting
agencies want to assist districts in meeting
requirements under the No Child Left Behind
Act of 2001 but do not have access to compre-
hensive or continuing information about core
and supplemental materials adopted by the
school districts for which they are responsible.

December 2010
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WHY THIS STUDY?

This report describes
results of an
ongoing project to
generate and share
information on core
texts, supplemental
materials, and
benchmark
assessments
adopted by districts
in the Mid-Atlantic
Region states for
English language
arts, math, and
science courses in
specific elementary,
middle, and high
school grade

levels. The results,
described in the text,
are also available
LELELULGES
searchable database.

In 20 states, local education agencies are required
to use instructional materials selected by state
education agencies or materials from an approved
state list; in the remaining states, local education
agencies select their own instructional materi-

als (Zinth 2005). Research concentrates on how
materials are selected (for example, Dixon 1994;
Stein et al. 2001), the merits of statewide and local
adoption (as in Finn and Ravitch 2004), and the
effectiveness of the material (as in What Works
Clearinghouse 2009b). The only studies of what
instructional materials are adopted appear to be
those relating to state adoption (as in Finn and
Ravitch 2004).

Under the No Child Left Behind (NCLB) Act of
2001, districts and state agencies are increasingly
seeing curriculum adoption as critical for schools
or districts labeled in need of improvement
because of lagging student subgroup achievement
(Goertz 2005). High quality instructional materi-
als are less likely to be adopted when staff are not
trained in evaluation processes, are not familiar
with the relevant research, lack sufficient time to
conduct an evaluation, or rely on insufficiently rig-
orous, publisher-supplied data and research (Stein
et al. 2001) and anecdotal information.

The NCLB Act requires states to align assess-
ments with standards in English language arts,
math, and science and to assist school districts in
aligning curricula, pedagogy, and assessments to
strengthen student outcomes and close achieve-
ment gaps. The International Benchmarking Advi-
sory Group, composed of governors, state commis-
sioners of education, business leaders, researchers,
former federal officials, and state and local
officials, produced a research-based report that of-
fers states a roadmap for benchmarking their K-12
education systems against those of top-performing
countries (National Governors Association, Coun-
cil of Chief State School Officers, and Achieve, Inc.
2008). The advisory group urged state leaders to
upgrade state standards by adopting a common
core of internationally benchmarked standards in
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language arts and math for grades not have access to comprehensive or continuing
information about core and supplemental materi-
als adopted by the school districts for which they

are responsible.

Despite evidence that
K-12 to ensure that students are

equipped with the knowledge and
skills necessary to be globally
competitive. It also recommended
leveraging states’ collective influ-
ence to align textbooks, digital

some instructional

materials have positive

effects, there has been

no documentation of the
The scope of the project was compressed and

refined through a series of consultations. Year 1

extent to which districts
are using such materials

media, curricula, and assessments
to internationally benchmarked
standards and to draw on lessons from high-per-
forming countries and states. The National Gov-
ernors Association and the Council of Chief State
School Officers have also taken the lead in the
Common Core State Standards Initiative, designed
to develop college- and career-ready standards
benchmarked to those of top-performing coun-
tries (www.corestandards.org).

The goal of raising expectations for what students
should know and be able to do academically makes
it increasingly important to identify which instruc-
tional materials are effective at improving student
achievement. Despite evidence that some instruc-
tional materials have more positive effects than

do others, there has been no documentation of the
extent to which districts are using such materials.

The absence of systematic, current data about
what instructional materials districts are adopting
makes it difficult for state agencies and research
organizations to understand and evaluate choices,
problems, and trends related to district alignment
of standards, curricula, and assessments.!

This project responds to requests from state edu-
cation agencies in the Mid-Atlantic Region that
wanted to know what instructional materials and
assessments districts had adopted and when, what
criteria they had used in selecting the materials
and assessments, and what related professional
development they had provided.? The Mid-Atlantic
Region consists of Delaware, the District of Co-
lumbia, Maryland, New Jersey, and Pennsylvania.
The requests came from Delaware, New Jersey,
and Pennsylvania. The requesting state education
agencies want to assist districts in meeting NCLB
requirements (No Child Left Behind 2001) but do

activities would concentrate on the instructional
materials districts had adopted and when; questions
about adoption processes and professional devel-
opment would be addressed in year 2. Finally, the
study would focus on nine grade and content areas:

o Grade 1 reading, because of the foundational
importance of early reading.

o Grade 4 English language arts, because of
transitions to middle school and historical
emphasis on testing at this grade level.

o Grade 8 English language arts, because of
transitions to high school and historical em-
phasis on testing at this grade level.

o  Grade 4 math, because of transitions to
middle school and historical emphasis on test-
ing at this grade level.

o Algebra 1, because of its foundational im-
portance in high school math and the recent
emphasis on increased rigor in math.

o Precalculus, because of its importance for
college readiness and the recent emphasis on
increased rigor in math.

o  Grade 4 science, because of transitions to
middle school and historical emphasis on test-
ing at this grade level.

o Earth science, because of its foundational
importance for high school science and the
recent emphasis on increased rigor in science.

«  Physics, because of its importance for college
readiness and the recent emphasis on in-
creased rigor in science.



BOX 1
Study methods

The research team defined core text
as the primary textbook adopted for
instruction in a particular grade and
content area; adoption and re-adop-
tion dates as the years in which the
district school board last adopted and
will next adopt or renew a core text;
supplemental materials as additional
materials adopted to supplement
instruction; and benchmark assess-
ments as assessments administered
to give teachers immediate, forma-
tive feedback on how students are
performing.

The study conducted a census rather
than a sample survey of instructional
materials, with the district as the unit
of analysis, because study requestors
were interested in the materials ad-
opted in all districts in their states.

This report presents results in a
searchable database that identifies
materials that have been the sub-
ject of What Works Clearinghouse
reports. It provides descriptive
information about core texts, but low
item response rates preclude present-
ing similar information on dates of
adoption, supplemental materials,
and benchmark assessments.

Conducting the census. The census
was conducted in March-September
2009. The research team identified
eligible districts from state educa-
tion agency lists of districts in each
jurisdiction for 2008/09 (a total of
1,162 districts). Once 27 nonoperating
districts and 22 districts for students
with disabilities (the focus of the
study was general education) were
removed, 1,113 eligible districts re-
mained, and 90 percent (997) of them
provided at least some data.

Letters were sent to superintendents
of eligible districts (appendix B)
inviting them to participate in the in-
ventory, and to curriculum directors,
asking them to supply information
on core texts, supplemental mate-
rial, and benchmark assessments, as
guided by an enclosed “frequently
asked questions” document (appen-
dix C). Curriculum directors were
asked about the most commonly
used materials in general education
courses across all schools in the dis-
trict. The number of follow-up con-
tacts for incomplete or unresponsive
districts ranged from 0 to 22, with an
average of 6 contacts per district.

High response rates were anticipated
because states require school boards

to periodically adopt or re-adopt
curricula. In practice, while district
staff were cooperative, many had dif-
ficulty generating the requested data,
for reasons ranging from the press

of day-to-day responsibilities to the
many small districts in New Jersey and
Pennsylvania, whose central offices
often had no record of adopted cur-
ricula and referred the research team
to school principals. The unit response
rate was 90 percent (see table), lower
than the 95 percent anticipated. Only
14 nonresponding districts (1.3 percent
of eligible districts) declined to partici-
pate (see appendix D for a list of non-
responding districts). There was little

WHY THIS STUDY?

apparent difference in the characteris-
tics of responding and nonresponding
districts (see table Al in appendix A).

Item response rates were far lower,
ranging from 6 percent to 72 percent.
Rates were especially low for core
text adoption and re-adoption dates,
titles and publishers of supplemental
materials, and titles and publishers
of benchmark assessments. Missing
item rates for all census items are in
table A4 in appendix A.

Coding the data. A coding guide

was used to sort core texts, core text
adoption dates, supplemental materi-
als, and benchmark assessments into
standard categories to facilitate aggre-
gation across districts and to ensure
that the data were entered consistently
into the database (see appendix E).
Interrater reliability was 89 percent.

Developing the online database. The
database allows users to search for

a specific district. The district page
displays lists of materials in the
three content areas, information
about the district, and demographic
data. When districts have reported
instructional materials assessed in
What Works Clearinghouse reports, a
hyperlink takes readers to the report.
Users can also search for specific
instructional material by title or
publisher.

Response rate by jurisdiction, March-September 2009

Districts responding

Number of
Jurisdiction eligible districts Number Percent
Delaware 19 19 100
District of Columbia 1 1 100
Maryland 24 21 88
New Jersey 570 521 91
Pennsylvania 499 435 87
Total 1,113 997 90

Source: Authors’ analysis of the data described in the searchable database.
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This report covers year 1 of the study and looks at
two research questions:

o  What instructional materials (core texts,
supplemental materials, and benchmark
assessments) have districts adopted in nine
grade and content areas in English language
arts, math, and science—and when?

« To what extent have districts adopted materi-
als that the What Works Clearinghouse has
found to have positive effects?

The study methodology is described in box 1 and
appendix A.

STUDY FINDINGS

Analysis of the database revealed that few districts
reported having adopted district-developed core
text materials (0-2 percent in each grade and con-
tent area) or no core text materials (0-3 percent).
More districts (1-14 percent in each grade and
content area) reported having adopted more than
one core text, which may include commercially or
locally developed materials.

Depending on the grade and content area, 34-64
percent of reporting districts provided both the
title and publisher of a single commercially devel-
oped core text. Districts were most likely to report
both the title and publisher of core texts in grade
4 math (64 percent) and algebra 1 (55 percent).
They were least likely to report them in grade 8
English language arts (34 percent) and earth sci-
ence (41 percent).

As of March 1, 2010, the What

were shown to have positive effects or potentially
positive effects. At the time of this study, 26
percent of reporting districts had adopted one
or more components (a core text, a workbook, a
journal, online exercises, or a reference book) of
at least one of these materials, and 2 percent had
adopted some component of two of them. Ev-
eryday Mathematics, published by McGraw Hill,
was the only one of these materials to be widely
adopted (24 percent of reporting districts adopt-
ing some edition of the core text, supplemental
material, or benchmark assessment associated
with the curriculum).

What instructional materials have districts adopted?

Because response rates were low for core text
adoption and re-adoption dates, supplemental
materials, and benchmark assessments, responses
for these fields were entered into the database, but
frequency counts were not conducted. Nonethe-
less, the census generated information on titles
and publishers of core texts that had not previ-
ously been reported.

Table 1 shows the number and percentage of
eligible districts reporting the titles and publish-
ers of commercially developed core texts; those
reporting adoption of district-developed materials,
no materials, and various materials; and those
reporting no applicable grade or content area, not
reporting the particular item, or not responding to
the census. Because New Jersey and Pennsylvania,
with 96 percent of responding districts, dominate
regional counts of district-level data, individual
tables for each state are presented in tables A6-A9
in appendix A.

Few districts reported having adopted district-
developed core text materials (0-2 percent in each
grade and content area) or no core text materi-

als (0-3 percent). More districts reported having
adopted various materials (1-14 percent depend-
ing on the grade and content area); the practice

is most common in English language arts (5-14
percent), less common in science (2-7 percent),
and least common in math (1-2 percent).

Few districts reported
Works Clearinghouse (WWC)

had issued reports on studies of
15 of the instructional materials
identified by districts in Mid-
Atlantic Region states that had
met WWC evidence standards
with or without reservations. In
10 of these reports, the curricula

having adopted district-
developed core text
materials or no core
text materials. More
districts reported

having adopted more

than one core text




STUDY FINDINGS

TABLE 1
Core text title and publisher counts reported by districts in the Mid-Atlantic Region (n = 1,113 eligible
districts), March-September 2009

Districts Districts Districts
reporting reporting Districts reporting Districts with
CEdle one core district- reporting adoption no applicable  Districts not Districts not

text title/ developed no materials of various grade or reporting responding
publisher materials adopted materials content area this item to census

and
content
area Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent

Grade 1 reading

Text 462 42 18 2 29 3 93 8 65 6 330 30 16 10
Publisher 587 53 18 2 29 3 59 5 65 6 239 21 116 10
Grade 4 English language arts

Text 467 42 16 1 26 2 120 1" 65 6 303 27 116 10
Publisher 593 53 16 1 26 2 84 8 65 6 213 19 116 10
Grade 8 English language arts

Text 306 27 13 1 20 2 159 14 108 10 391 35 116 10
Publisher 369 33 13 1 20 2 18 1" 108 10 369 33 116 10
Grade 4 math

Text 600 54 7 1 3 0 26 2 65 6 296 27 116 10
Publisher 719 65 7 1 3 0 25 2 65 6 178 16 116 10
Algebra 1

Text 522 47 1 0 0 0 26 2 74 7 374 34 116 10
Publisher 549 49 1 0 0 0 25 2 74 7 348 31 116 10
Precalculus

Text 362 33 2 0 3 0 15 1 263 24 352 32 116 10
Publisher 378 34 2 0 3 0 13 1 263 24 338 30 116 10
Grade 4 science

Text 51 46 16 1 30 3 46 4 64 6 330 30 116 10
Publisher 556 50 16 1 30 3 77 7 64 6 254 23 116 10

Earth science

Text 370 33 5 0 6 1 33 3 123 1" 460 41 116 10
Publisher 403 36 5 0 6 1 25 2 123 M 435 39 116 10
Physics

Text 375 34 6 1 6 1 19 2 254 23 337 30 116 10
Publisher 383 34 6 1 6 1 17 2 254 23 331 30 116 10

Note: Percentages are shares of the total number of eligible districts (1,113); percentages do not always sum to 100 percent because of rounding.

Source: Authors’ analysis of data described in the searchable database.

Table 2 shows the number and percentage of 462 districts reported a total of 43 unique core
responding districts that reported one com- text titles, while 587 districts reported 30 unique
mercially developed core text title, one core text core text publishers. Thus, although districts
publisher, and one core text title/publisher com- were more likely to report core text publishers
bination, plus the number of unique responses in than titles, they reported more unique titles than

each instance. In grade 1 reading, for example, unique publishers.
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Depending on the grade and content area, 34-64
percent of reporting districts provided both

the title and the publisher of a single core text.

In grade 1 reading, for example, 49 percent of
reporting districts provided both a title and a
publisher of a core text, for a total of 60 unique
combinations. Districts were most likely to report
both the title and publisher of a core text in grade
4 math (64 percent) and in algebra 1 (55 percent).
They were least likely to report them in grade

8 language (34 percent) and earth science (41
percent).

Table 2 also shows the number and percentage of
districts without missing data for both core text
title and publisher. For example, for grade 1 read-
ing, 581 of the 932 responding districts offering
grade 1 reading provided some response for both
core text title and publisher. Some responded with
the titles and publishers of commercially devel-
oped materials, as described above, while others
reported that they had adopted district-developed
materials, no materials, or various materials, as
detailed in table 1.

What adopted materials have been rated
positively by the What Works Clearinghouse?

The What Works Clearinghouse (WWC) reviews
research on education interventions, primarily
practices and branded curricula. It has reviewed
research in four content areas relevant to this
project: adolescent literacy, which examines mate-
rials for grades 4-12 (What Works Clearinghouse
2009a); beginning reading, which examines mate-
rials for grades K-3 (What Works Clearinghouse
2009b); elementary school math, which examines
materials for grades K-5 (What Works Clearing-
house 2009¢); and middle school math, which
examines materials for grades 6-9 (What Works
Clearinghouse 2009d). The What Works Clearing-
house generates full reports only for interventions
with studies that meet WWC evidence standards
with or without reservations. (See appendix A for
details of the search for WWC reports relevant to
this project.)

STUDY FINDINGS 7

As of March 1, 2010, the What Works Clearing-
house had issued reports on 15 of the instruc-
tional materials reported by Mid-Atlantic Region
districts. In five of these reports, the curricula
were shown to have no discernible effects on
student achievement. In the remaining 10 reports,
however, the curricula were shown to have positive
effects or potentially positive effects in the studies
that met WWC standards (table 3).

At the time of this study, 256 responding districts
(26 percent) had adopted one or more components
(core text, workbook, journal, online exercises,

or reference book) of at least one of these materi-
als, and 17 districts (2 percent) had adopted some
component of two of them. Everyday Mathematics,
published by Wright Group/McGraw Hill, was the

TABLE 3

Number of districts reporting adoption of
instructional materials with positive or potentially
positive What Works Clearinghouse effectiveness
ratings, as of March 1, 2010

Number
Grade, content area, and of districts

instructional material with What reporting
Works Clearinghouse rating adoption

Literacy
Grade 1 reading

Accelerated Reader/Reading Renaissance 4
Lexia Reading 1
Voyager Universal Literacy System 1
Wilson Reading System 8

Grade 4 English language arts
SuccessMaker 4

Grade 8 English language arts

Read 180 1
Math

Grade 4 math

Everyday Mathematics 235
Odyssey Math 5
Algebra 1

Cognitive Tutor Algebra 1 9

Saxon Middle School Math

Source: Authors’ analysis of data described in the searchable database;
What Works Clearinghouse (2009a,b,¢,d).
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only one of these materials to be widely adopted,
with 235 districts (24 percent) reporting adoption
of some edition of the core text, some supplemen-
tal material, or a benchmark assessment associ-
ated with the curriculum.

STUDY LIMITATIONS

Because this was the first year of data collection,
and many districts did not participate in full, this
study had several limitations:

o Low response rates for core text adoption
and re-adoption dates, supplemental materi-
als, and benchmark assessments prevented
data compilation for those fields. Even items
for which data were compiled—core text
title and publisher—had fairly high average
item nonresponse rates (48 percent and 43
percent) across the nine grade and content
areas. Plans for year 2 address this problem
(see below).

o  Follow-up processes differed for data collec-
tion, concentrating initially on districts with
incomplete data and later on nonresponding
districts. This shift might have led to variation
in data completeness.

»  Earth science data might be underreported
because the content is taught under a variety

Everyday Mathematics
was the only instructional
material with a positive
or potentially positive

rating to be widely
adopted, with 235

districts reporting
adoption of some
edition of the core text,
some supplemental
material, or a benchmark
assessment associated
with the curriculum

of course titles (such as earth
science, earth and space, and
introduction to science), and some
district staff might not have re-
ported materials for courses other
than those named “earth science,”
the title requested in census in-
structions. Plans for year 2 address
this problem.

+  Generalizing from data in the
database to all eligible dis-
tricts in a state or the region
is inappropriate. It is possible,
for example, that districts

using older materials were less likely to report
their adoptions. Despite this limitation,
responding districts provided useful infor-
mation that can be reviewed as a first step in
building the descriptive database.

o Database information is static, but materials
adoption is dynamic, with districts frequently
adopting new materials. A regularly updated
database would provide more timely, relevant,
and useful information. Plans for year 2 ad-
dress this problem.

o A district’s adoption of particular curricular
materials does not indicate actual use in the
classroom, nor does the popularity of par-
ticular curricular materials indicate anything
about effectiveness.

RECOMMENDED CHANGES FOR YEAR 2

Based on the experience in year 1 of the study,
the research team recommends several changes
for year 2, subject to approval by the Institute for
Education Sciences:

o Address research questions that were specified
in the project plan but not dealt with in year 1:
analyses of adoption processes and amounts
of professional development.

«  Improve response rates and accuracy by
providing districts with lists of commonly
adopted materials for each grade and content
area and asking them to check the items they
have adopted, fill in complete data if they
have adopted unlisted materials, or check
options indicating that they have adopted
no materials or do not offer the grade and
content area.

« Improve introductory letters and the fre-
quently asked questions enclosure, specifying
more clearly which data to submit and how to
report that no materials have been adopted in
a particular category.



RECOMMENDED CHANGES FOR YEAR 2

Improve the consistency and organization of «  Refine the coding guide to resolve weighting

the coding guide. issues, where feasible, when districts report
more than one item in a given category (for

Refine the coding guide to specify the types of example, four supplemental materials in

materials adopted (such as websites, math ma- grade 4 math).

nipulatives, technology applications, language

arts anthologies, and integrated instructional «  Develop a database capability to enable users

materials). to export data for their own purpose.
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APPENDIX A
DATA SOURCES AND METHODS

Of alist of all 1,162 districts in the region compiled
from state education agency lists, 22 primarily for
students with disabilities and 27 in New Jersey
with no schools or students were removed, leaving
1,113 eligible districts.

The Office of Management and Budget provided
clearance for this project (see box Al).

Conducting the census

Data collection to meet state education agency
requests for details on instructional materials
adopted by all districts in their jurisdictions was
based on a complete census rather than a sample
survey. A database containing only some of the
districts in a state, even if they were representative
of key district characteristics, would not serve that
purpose.

Letters first announced the project to all chief state
school officers in the region and then to superin-
tendents of all districts, encouraging them to par-
ticipate in the census (appendix B). Next, letters
requesting specific data were sent to all curricu-
lum directors, along with a summary table listing

BOX Al
Office of Management and Budget burden
statement for the instructional materials data
collection

According to the Paperwork Reduction Act of 1995, no
persons are required to respond to a collection of infor-
mation unless such a collection displays a valid Office of
Management and Budget (OMB) control number. The
valid OMB control number for this information collec-
tion is 1850-0862. The time required to provide the re-
quested information is estimated to average a maximum
of 30 minutes. If you have any comments concerning
the accuracy of the time estimate(s) or suggestions for
improving this form, please write to: U.S. Department of
Education, Washington, D.C. 20202-4537.

the information sought and a frequently asked
questions document (appendix C). Districts that
did not respond were contacted by phone, email,
or fax. To improve data collection in New Jersey
and Pennsylvania, letters of support were obtained
from the New Jersey School Boards Association
and the Pennsylvania School Boards Association
in June 2009 and cited in subsequent contacts with
districts.

All eligible districts were contacted at least once.
Districts that did not respond initially were
contacted until they provided the requested ma-
terials,’ they declined to participate, or the data
collection period ended. When early follow-up
phone calls showed that districts stored data on
instructional materials in a variety of places (for
example, in offices of curriculum directors, prin-
cipals, or content area supervisors), subsequent
initial contacts were modified to include questions
about whom to talk to. All communications and
data were centrally tracked to document progress.
Communication logs included the name of the
person contacted, the interviewer, the date, and
the time of each interaction.

Coding the data

Three coders reviewed and coded incoming data
using a project coding guide to ensure that reli-
able and valid data were entered into the database
(see appendix E). Because some responses were
open to varying interpretation, the coding guide
emphasized relying on the integrity of the data as
reported by the district to avoid misreporting of
responses; thus, corrections to district data con-
sisted chiefly of correcting spelling, standardizing
orthography (for example, changing “pre-calculus”
to “precalculus” and “&” to “and”), and distribut-
ing combined responses into appropriate fields in
the database. (For example, if a district reported
“Pearson Prentice Hall: Algebra 1, 2007,” the coder
would enter the title as “Algebra 1,” the publisher
as “Pearson Prentice Hall,” and the publication
date as “2007.”) Interrater reliability tests, per-
formed on approximately 10 percent of responses,
yielded an 89 percent reliability rating. Coders



entered all data into an online application. Once
data entry was complete, the data were exported
to a spreadsheet and systematically reviewed for
validity and typographical errors. All changes
were documented in a notes section of the online
application. This process yielded seven categories
of district responses (table Al).

Variations in how districts reported titles and pub-
lishers of core texts presented coding challenges.
For example, coders found the same core text

title described as “Houghton Mifflin Math, 2005,”
“Houghton Math, 2005,” “Mathematics, 2005” and
“Houghton Mifflin, 2005.” Publisher names were
an even greater challenge. Not only did districts
report them in various forms, but names changed
with mergers and divestitures. Thus, the same title
might be offered by more than one publisher over
a few years. In some cases, coders could not tell
whether districts were reporting the same core
text title and publisher. Because of the difficulty
of resolving such issues without recontacting the
districts, coders were directed to enter publisher
names exactly as reported by districts, except for
correcting misspellings, making names consistent
(for example, entering “John Wiley” as “Wiley”),
separating combined responses into appropri-

ate fields in the database, and substituting the
publisher name where districts reported the

name of an imprint of the publisher (for example,
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“Harcourt School Publishers” is an imprint of the
publisher “Harcourt”).

Coders were also instructed not to infer a book
title when a district provided only a publisher
name, not to infer a publisher when a district
provided only a title, and not to infer a publication
date when a district did not provide one.

Another problem was how to code reports of
multiple materials for a single grade and content
area, such as two core texts for grade 8 math or 20
supplementary materials for grade 4 language arts,
with no indication of how much each was used.
Entering all such items into the database would
overrepresent their prevalence across districts,
because each of the 20 supplementary materials in
one district would have the same weight as a single
supplementary material in another district. But
not entering multiple materials into the database
would underrepresent their prevalence because
there would be no record of the reporting district’s
adoption of the material. Coders were instructed
to enter only single core texts or supplementary
materials into the database and to enter “various
materials” for districts reporting multiple (de-
fined as more than one) materials. This decision
recognized that year 1 data collection served in
part to make the research team aware of the kinds
of responses districts would make and to prepare

TABLE A1
Categories of instructional materials, March-September 2009

Category Description

One commercially developed  Used when the district reported adopting one commercially developed material. The title is
material listed in the database in these cases.

District-developed materials Used when the district developed and adopted its own materials.

None adopted Used when the district specifically reported that no materials were adopted for that grade
and content area.

Various materials Used when more than one item was reported by a district for one grade and content area.

These individual materials were not coded and are not included in the database.

Not applicable Used when the district did not contain grade levels applicable to the data requested (for
example, grade 8 language arts literacy in a K-6 district) or when the district reported that a
content area was not offered in the district.

Not reported Used when the district provided no response for a given item (item nonresponse).

No response Used when the district did not respond to any items (unit nonresponse).

Source: Authors’ analysis of data described in the searchable database.
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plans for more complete and efficient data collec-
tion in year 2.

Finally, coders were instructed to code a response
as “none adopted” only when the district specifi-
cally reported that no materials were adopted for
that grade and content area. However, some dis-
tricts might have indicated that they had adopted
no materials by leaving the response blank, which
coders were instructed to enter as “not reported.”
Thus, the “not reported” category could include
some districts with no adopted curriculum in a
particular grade and content area; these should
have been coded as “none adopted.”

For more detailed information about coding, see
appendix E, the coding guide used in year 1, and
appendix F, the revised coding guide for year 2.

Analyzing the results

Of the 1,113 eligible districts, 997 responded to the
inventory, resulting in a unit response rate of 90
percent, somewhat below the 95 percent antici-
pated. There was little apparent difference in the
characteristics of responding and nonresponding
districts (table A2; see below for a discussion of
how district-level demographic characteristics
were derived from the National Center for Educa-
tion Statistics Common Core of Data).

More problematic were the low item-level re-
sponse rates for many census fields, particularly
for adoption dates, supplemental materials, and
benchmark assessments. One reason for the low
item-level response rates is that many responding
districts, particularly in New Jersey, did not have
schools with all the grades for which the study
sought data. In such instances, the database lists
“not applicable” in the corresponding field. Table
A3 presents counts of eligible districts responding
and not responding to the census by grade span
and state.

Another reason for low item response rates is that
many districts provided information for some of

TABLE A2
Characteristics of responding and nonresponding
districts, March-September 2009

Responding Nonresponding

Characteristic districts districts

Average number of
students per district 3,729 3,490

Race/ethnicity (average percent of students)

American Indian/

Alaska Native 0
Asian/Pacific Islander 3
Hispanic 8 9
Black, non-Hispanic 10 8
White, non-Hispanic 79 80

Socioeconomic status (average percent of students)

Eligible for free or
reduced-price meals 242 28

Locale (percent of districts)

City 3 1
Suburb 59 55
Town 12 12
Rural 26 32

a. No data were available for 26 of the 997 responding districts.

Source: U.S. Department of Education 2007a, b.

their grade and content areas or for some materi-
als within grade and content areas but not others
(table A4). For these instances, the database lists
“not reported.” Item-level missing data rates for
the region were calculated by adding the 116
districts that did not respond at all to the data
collection to the total number of “not reported”
responses for that item and dividing the total by
the number of eligible districts (1,113) minus the
count of “not applicable” districts for that item.
For example, for grade 1 reading, 116 districts did
not respond to the data collection and 330 districts
did not report information on that item, for a total
of 446. This number is divided by the total count
of eligible districts (1,113) minus the count of dis-
tricts that did not teach grade 1 reading (65 “not
applicable” districts) to equal 43 percent.

116 + 330
1,113 -65

=43%



TABLE A3
Count of eligible districts responding and not responding to the census, by grade range and jurisdiction,
March-September 2009

District of
Columbia
(1 district)

Delaware
(19 districts)

Maryland
(24 districts)

New Jersey
(570 districts)
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Total
(1,113 districts)

Pennsylvania
(499 districts)

1-8 1 0 1 0
6-12 1 0 1 0 2 0
7-12 14 2 14 2
9-12 3 0 46 4 49 4
10-12 1 0 1 0
K-4 1 0 1 0
K-6 25 1 25 1
K-8 89 10 1 0 920 10
K-9 0 1 0 1
K-11 1 0 1 0
K-12 78 5 391 57 469 62
PreK-5 1 0 1 0
PreK-6 32 3 32

PreK-8 105 13 1 0 106 13
PreK-12 15 0 1 0 21 126 10 42 7 205 20
Total 19 0 1 0 21 521 49 435 64 997 116

Source: Authors’ analysis of data described in the searchable database.

Average item-level missing data rates for date of
core text adoption and re-adoption, supplemen-
tal materials title and publisher, and benchmark
assessment title and publisher were 75 percent or
higher (see table A4). For these fields, responses
were entered into the database, but frequency
counts were not conducted. Missing data rates
for core text title (48 percent) and publisher (43
percent) were somewhat better (see table A4). For
these fields, the research team entered responses
into the database and generated frequencies by
jurisdiction but avoided making inferences or
generalizations based on the data.

Table A5 shows missing data rates for core text
title and publisher in each jurisdiction.

Table 1 in the main report shows the number
and percentage of eligible districts reporting the
titles and publishers of commercially developed

core texts; those reporting adoption of district-
developed materials, no materials, and various
materials; and those reporting no applicable grade
or content area, not reporting the particular item,
or not responding to the census. Tables A6-A9
show the same data for each state (the District of
Columbia is not shown because it includes only
one school district).

Developing the online database

All data were imported into the IBM® SPSS®
Statistics program, and frequency analyses were
run for each data item to obtain counts for each
material category (one commercial title, district-
developed, none adopted, various adopted, not
applicable, not reported, or no response) by grade
and content area. Unique combinations of com-
mercial titles and publishers were entered into
the project’s Database of Selected Language Arts
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TABLE A4
Item-level missing data rates in the Mid-Atlantic Region, March-September 2009 (percent)

Core text Supplemental materials ~ Benchmark assessment
Gradeand Dawof  Dawof | -
content area Publisher  adoption re-adoption Title Publisher Title Publisher
Literacy
Grade 1 reading 43 34 70 80 79 80 80 80
Grade 4 English
language arts 40 31 70 80 79 81 81 81
Grade 8 English
language arts 50 48 77 84 80 81 84 84
Math
Grade 4 math 39 28 69 79 87 87 83 83
Algebra 1 47 45 75 83 93 93 87 86
Precalculus 55 53 78 85 94 94 89 89
Science
Grade 4 science 43 35 75 82 85 86 90 90
Earth science 58 56 80 86 94 94 93 93
Physics 53 52 77 84 94 94 92 92
Average 48 43 75 83 87 88 87 86

Source: Authors’ analysis of data described in the searchable database.

TABLE A5
Item-level missing data rates for core text title and publisher, by jurisdiction and grade and content areas,
March-September 2009 (percent)

District of

Delaware Columbia Maryland New Jersey Pennsylvania
Grade and Coretext ~ Coretext  Coretext  Coretext  Coretext  Coretext  Coretext | Coretext  Coretext  Coretext
content area title publisher title publisher title publisher title publisher title publisher
Literacy
Grade 1 reading 25 19 0 0 38 42 38 32 48 36
Grade 4 English
language arts 25 13 0 0 42 46 32 25 48 38
Grade 8 English
language arts 29 24 100 100 50 46 40 40 61 57
Math
Grade 4 math 6 6 0 0 25 25 31 20 49 37
Algebra 1 26 16 100 100 33 33 43 40 53 51
Precalculus 21 16 100 100 33 33 50 49 60 58
Science
Grade 4 science 13 19 0 0 35 39 37 30 50 42
Earth science 33 33 100 100 45 45 56 54 61 58
Physics 32 26 100 100 42 46 46 46 58 57
Average 23 19 56 56 38 39 42 37 54 48

Source: Authors’ analysis of data described in the searchable database.
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TABLE A6
Core text title and publisher counts in Delaware by grade and content area, March-September 2009 (n =19
eligible districts)

Districts Districts Districts
reporting reporting Districts reporting Districts with
CEdle one core district- reporting adoption no applicable  Districts not Districts not

text title/ developed no materials of various grade or reporting responding
publisher materials adopted materials content area this item to census

and
content
area Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent

Grade 1 reading

Text 12 63 0 0 0 0 0 0 3 16 4 21 0 0
Publisher 13 68 0 0 0 0 0 0 3 16 3 16

Grade 4 English language arts

Text n 58 0 0 0 0 1 5 3 16 4 21

Publisher 13 68 0 0 0 0 1 5 3 16 2 1 0 0
Grade 8 English language arts

Text 1 58 0 0 0 0 1 5 2 1 5 26

Publisher 12 63 0 0 0 0 1 5 2 n 4 21

Grade 4 math

Text 14 74 0 0 0 0 1 5 3 16 1 5

Publisher 14 74 0 0 0 0 1 5 3 16 1 5

Algebra 1

Text 13 68 0 0 0 0 1 5 0 0 5 26

Publisher 16 84 0 0 0 0 0 0 0 0 3 16 0 0
Precalculus

Text 13 68 1 5 0 0 1 5 0 0 4 21

Publisher 14 74 1 5 0 0 1 5 0 0 3 16

Grade 4 science

Text 1 58 0 0 0 0 3 16 3 16 2 1

Publisher 8 42 0 0 0 0 5 26 3 16 3 16

Earth science

Text 9 47 0 0 1 5 2 n 1 5 6 32

Publisher 9 47 0 0 1 5 2 1 1 5 6 32

Physics

Text 12 63 0 0 0 0 1 5 0 0 6 32 0
Publisher 13 68 0 0 0 0 1 5 0 0 5 26 0 0

Note: Percentages are shares of the total number of eligible districts (19); percentages do not always sum to 100 percent because of rounding.

Source: Authors’ analysis of data described in the searchable database.
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TABLE A7
Core text title and publisher counts in Maryland by grade and content area, March-September 2009 (n = 24
eligible districts)

Districts Districts Districts
reporting reporting Districts reporting Districts with
CEdle one core district- reporting adoption no applicable  Districts not Districts not

text title/ developed no materials of various grade or reporting responding
publisher materials adopted materials content area this item to census

and
content
area Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent

Grade 1 reading

Text 10 42 0 0 0 0 5 21 0 0 6 25 3 13
Publisher 12 50 0 0 0 0 2 8 0 0 7 29 3 13
Grade 4 English language arts

Text 10 42 0 0 0 0 4 17 0 0 7 29 3 13
Publisher n 46 0 0 0 0 2 8 0 0 8 33 3 13
Grade 8 English language arts

Text 10 42 0 0 0 0 2 8 0 0 9 38 3 13
Publisher n 46 0 0 0 0 2 8 0 0 8 33 3 13
Grade 4 math

Text 14 58 1 4 1 4 2 8 0 0 3 13 3 13
Publisher 14 58 1 4 1 4 2 8 0 0 3 13 3 13
Algebra 1

Text 16 67 0 0 0 0 0 0 0 0 5 21 3 13
Publisher 16 67 0 0 0 0 0 0 0 0 5 21 3 13
Precalculus

Text 16 67 0 0 0 0 0 0 0 0 5 21 3 13
Publisher 16 67 0 0 0 0 0 0 0 0 5 21 3 13
Grade 4 science

Text 9 38 1 4 2 8 3 13 1 4 5 21 3 13
Publisher 9 38 1 4 2 8 2 8 1 4 6 25 3 13

Earth science

Text 1 46 0 0 1 4 0 0 2 8 7 29 3 13
Publisher n 46 0 0 1 4 0 0 2 8 7 29 3 13
Physics

Text 13 54 0 0 0 0 1 4 0 0 7 29 3 13
Publisher 13 54 0 0 0 0 0 0 0 0 8 33 3 13

Note: Percentages are shares of the total number of eligible districts (24); percentages do not always sum to 100 percent due to rounding.

Source: Authors’ analysis of data described in the searchable database.
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TABLE A8
Core text title and publisher counts in New Jersey by grade and content area, March-September 2009
(n =570 eligible districts)

Districts Districts Districts
reporting reporting Districts reporting Districts with
CEdle one core district- reporting adoption no applicable  Districts not Districts not

text title/ developed no materials of various grade or reporting responding
publisher materials adopted materials content area this item to census

and
content
area Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent

Grade 1 reading

Text 224 39 n 2 n 2 70 12 62 1 143 25 49
Publisher 281 49 n 2 n 2 44 8 62 n 112 20 49
Grade 4 English language arts

Text 240 42 10 2 12 2 81 14 62 n 116 20 49
Publisher 302 53 10 2 12 2 56 10 62 1" 79 14 49
Grade 8 English language arts

Text 148 26 9 2 9 2 m 19 106 19 138 24 49
Publisher 179 31 9 2 9 2 82 14 106 19 136 24 49
Grade 4 math

Text 330 58 3 1 0 0 16 3 62 11 110 19 49
Publisher 387 68 3 1 0 0 16 3 62 M 53 9 49
Algebra 1

Text 272 48 1 0 0 0 12 2 74 13 162 28 49
Publisher 285 50 1 0 0 0 n 2 74 13 150 26 49
Precalculus

Text 151 26 1 0 0 0 6 1 252 44 m 19 49
Publisher 155 27 1 0 0 0 5 1 252 44 108 19 49
Grade 4 science

Text 277 49 7 1 n 2 28 5 59 10 139 24 49
Publisher 295 52 7 1 1 2 47 8 59 10 102 18 49

Earth science

Text 177 31 3 1 2 0 19 3 m 19 209 37 49
Publisher 192 34 3 1 2 0 14 2 m 19 199 35 49

Physics

Text 159 28 2 0 1 0 10 2 252 44 97 17 49
Publisher 157 28 2 0 1 0 1 2 252 44 98 17 49 9

Note: Percentages are shares of the total number of eligible districts (570); percentages do not always sum to 100 percent because of rounding.

Source: Authors’ analysis of data described in the searchable database.
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TABLE A9
Core text title and publisher counts in Pennsylvania by grade and content area, March-September 2009
(n =499 eligible districts)

Districts Districts Districts
reporting reporting Districts reporting Districts with
CEdle one core district- reporting adoption no applicable  Districts not Districts not

text title/ developed no materials of various grade or reporting responding
publisher materials adopted materials content area this item to census

and
content
area Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent Number Percent

Grade 1 reading

Text 216 43 7 1 18 4 17 3 0 0 177 35 64 13
Publisher 281 56 7 1 18 4 12 2 0 0 17 23 64 13
Grade 4 English language arts

Text 206 4 6 1 14 3 33 7 0 0 176 35 64 13
Publisher 267 54 6 1 14 2 24 5 0 0 124 25 64 13
Grade 8 English language arts

Text 137 27 4 1 1 2 45 9 0 0 238 48 64 13
Publisher 167 33 4 1 n 2 33 7 0 0 220 44 64 13
Grade 4 math

Text 241 48 3 1 2 0 7 1 0 0 182 36 64 13
Publisher 303 61 3 1 2 0 6 1 0 0 121 24 64 13
Algebra 1

Text 221 44 0 0 0 0 13 3 0 0 201 40 64 13
Publisher 232 46 0 0 0 0 14 3 0 0 189 38 64 13
Precalculus

Text 182 36 0 0 3 1 8 2 1 2 231 46 64 13
Publisher 193 39 0 0 3 1 7 1 1 2 221 44 64 13
Grade 4 science

Text 213 43 8 2 17 3 12 2 1 0 184 37 64 13
Publisher 243 49 8 2 17 3 23 5 1 0 143 29 64 13

Earth science

Text 173 35 2 0 2 0 12 2 9 2 237 47 64 13
Publisher 191 38 2 0 2 0 9 2 9 2 222 44 64 13
Physics

Text 191 38 4 1 5 1 7 1 2 0 226 45 64 13
Publisher 200 40 4 1 5 1 5 1 2 0 219 44 64 13

Note: Percentages are shares of the total number of eligible districts (499); percentages do not always sum to 100 percent because of rounding.

Source: Authors’ analysis of data described in the searchable database.



Literacy, Mathematics, and Science Instructional
Materials in the Mid-Atlantic Region (described
tully in appendix G and available at http://www.
relmid-atlantic.org/ci).

The database allows users (such as state and
local policymakers, practitioners, parents, and
researchers) to search for a specific district by
selecting from dropdown menus of states, coun-
ties, and districts. The district page displays a list
of materials in the three content areas, informa-
tion about the district (state, county, and grade
range), and demographic data from the NCES
Common Core of Data (U.S. Department of Edu-
cation 2007a), such as enrollment, race/ethnicity,
and percentage of students eligible for free or
reduced-price meals. Users can also search for an
instructional material by title and publisher and
retrieve a list of all districts that reported adopt-
ing it; query the database for a list of districts
that reported other categories of data, including
none adopted, various adopted, not applicable,
and no response; and then select an individual
district, which will take them to the district page
described above.

Instructional materials that have been evaluated in
WWC reports include a hyperlink to the report so
that database users can review conclusions about
the materials’ effectiveness. As more materials are
reviewed by the What Works Clearinghouse, the
database will be updated.

The database explains how to submit corrections
for errors that district staff find in their data.
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school math, middle school math, beginning read-
ing, and adolescent literacy.

The research team examined all topic reports in
these four areas; identified interventions reported
to have positive or potentially positive effects in at
least one domain (beginning reading, for example,
has four domains: alphabetics, reading fluency,
comprehension, and general reading achievement);
and searched the project database to identify all
districts that had reported adopting materials as-
sociated with these interventions.

For one intervention, University of Chicago

School Mathematics Project (UCSMP) Algebra,
the WWC website contains a July 2007 report
concluding that it had potentially positive effects
and a March 2009 report that it had no discernible
effects. WWC staff confirmed that the 2009 report
“includes the most recent research on the program
within the parameters of the current WWC Mid-
dle School Math protocol” (email communication,
April 2, 2010). Thus, the research team excluded
UCSMP Algebra from its list of instructional mate-
rials with positive or potentially positive ratings
(see table 3 in the main report).

District-level demographic data. Data on districts’
locale, grade range, English language learner stu-
dent enrollment, and special education enrollment
were obtained from the Common Core of Data
Local Education Agency Universe Survey 2006-07
data file (U.S. Department of Education 2007b).
Data on a district’s racial/ethnic enrollment and
free or reduced-price meals enrollment were
obtained from the 2006-07 Elementary/Secondary

Collecting information from the What Works
Clearinghouse and information on district-
level demographic characteristics

School Universe Survey data file (U.S. Department
of Education 2007a).

What Works Clearinghouse reports. To assess
whether districts are implementing evidence-
based programs, the research team obtained
information from the WWC website (http://www.
whatworks.ed.gov). As of March 1, 2010, the site
featured reviews of materials in four areas related
to the data collected in this project: elementary

Total district enrollment was obtained by cal-
culating the sum of the total school enrollment
field for all schools in a given district from the
Elementary/Secondary School Universe Survey
2006-07 data file and also from the total district
enrollment field in the Local Education Agency
Universe Survey data file. The two sources
produced identical values for 624 of the 1,113
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operating districts but different values for the
remaining 489. For consistency, and because the
majority of district-level demographic data were
obtained from the Elementary/Secondary School
Universe Survey data file, that source was used
in calculating total district enrollment. The total
district enrollment field from the Local Educa-
tion Agency Universe Survey data file was used
only when calculating the percentages of English
language learner students and special education
students.

The percentage of student enrollment by race/
ethnicity was calculated by summing enrollment
for each racial/ethnic category for all schools in a
district and dividing each category total by total
district enrollment. Total district enrollment was
calculated as described above, from data in the El-
ementary/Secondary School Universe Survey data
file. The same procedure was followed to calculate
the percentage of students in each district eligible
for free or reduced-price meals.

The percentages of English language learner
students and students receiving special education
services were calculated in the same way, but with

data from the Local Education Agency Universe
Survey data file.

Finally, district locale data were converted from
the 12 district-level locale fields to 4 aggregated
fields, as follows:

o Ifthelocale field contained “city, large terri-
tory,”
territory,” the district was considered to be
located in a city.

city, mid-size territory,” or “city, small

« Ifthelocale field contained “suburb, large
territory,” “suburb, mid-size territory,” or
“suburb, small territory,” the district was
considered to be located in a suburb.

« Ifthelocale field contained “town, fringe
territory,” “town, distant territory,” or “town,
remote territory,” the district was considered
to be located in a town.

» <«

o Ifthelocale field contained “rural, fringe

» <«

territory,” “rural, distant territory,” or “rural,
remote territory,” the district was considered

to be located in a rural area.
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APPENDIX B
SAMPLE INTRODUCTORY LETTERTO
CHIEF SCHOOL ADMINISTRATORS

Dear Superintendent:

The Regional Educational Laboratory Mid-Atlantic is embarking on a valuable new enterprise. This pioneering
initiative will inventory and document a selection of adopted language arts literacy, math, and science materials in
all districts within the Mid-Atlantic region. This enterprise will, when complete, prove immediately useful to you
and other decision makers in your district.

Data collected will be made available to all educators in the region through two products: 1) a descriptive report
that provides information about the frequency with which these materials are adopted across the region and 2) an
interactive, online, and publicly accessible database. District and school personnel will be able to use this informa-
tion to find out what materials other districts in the region have adopted and which ones are supported by scien-
tifically-based research. District names and the materials they have adopted will be viewable in the online tool.
District names will not be used in the written report; only aggregate data will be presented. No individual district
staff names will be used in either product.

Within the next week, we will be sending a letter to your Curriculum Director with a request for a list of the names
of adopted core texts, supplemental materials, associated benchmark assessments, and the dates of adoption, for
each of the following grades and content areas:

Math:  Grade 4, Algebra 1, and Precalculus

Science: Grade 4, Earth Science, and Physics

Literacy: Grade 1, Grade 4, and Grade 8

We will make every effort to minimize the burden on district staff. Districts will be contacted in a few weeks to
answer any questions you might have. In the meantime, if you have any questions please contact Ryan Casey, Pro-

gram Coordinator, (1-866-RELMAFY]I, info@relmid-atlantic.org).

Thank you for collaborating with us on this important research project.

Sincerely,

Jennifer Bausmith, Ph.D., Study Manager
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APPENDIX C
SAMPLE LETTER TO CURRICULUM
DIRECTORS, WITH ENCLOSURES

Dear Curriculum Director:

Approximately one week ago, we sent a letter to all Superintendents to inform them of a new project being under-
taken by the Regional Educational Laboratory Mid-Atlantic. This pioneering initiative will inventory and docu-
ment a selection of adopted language arts literacy, math, and science materials in all districts within the Mid-
Atlantic region. This enterprise will, when complete, prove immediately useful to you and other decision makers in
your district.

Data collected will be made available to all educators in the region through two products: 1) a descriptive report
that provides information about the frequency with which these materials are adopted across the region and 2) an
interactive, online, and publicly accessible database. District and school personnel will be able to use this informa-
tion to find out what materials other districts in the region have adopted and which ones are supported by scien-
tifically-based research. District names and the materials they have adopted will be viewable in the online tool.
District names will not be used in the written report; only aggregate data will be presented. No individual district
staff names will be used in either product.

We request that you provide us with a list of the names of adopted core texts, supplemental materials, and associ-
ated benchmark assessments in each of the following grades and courses:

Math:  Grade 4, Algebra 1, and Precalculus
Science: Grade 4, Earth Science, and Physics
Literacy: Grade 1, Grade 4, and Grade 8

We have enclosed answers to Frequently Asked Questions and a sample of the data we are collecting to provide you
with additional information on what data we are seeking. If the lists are part of a larger document, we would be
happy to accept the whole set and extract the relevant information in our central offices. Lists can be submitted to
Ryan Casey by fax (732-564-9099), via email (info@relmid-atlantic.org), or by standard mail (call us and we will
send an envelope with the appropriate postage). Please be sure to include your district name on all materials.

We will make every effort to keep the burden on district staff as minimal as possible. Districts will be contacted
in a few weeks to answer any questions you might have. In the meantime, if you have any questions please contact

Ryan Casey, Program Coordinator, (1-866-RELMAFYI, info@relmid-atlantic.org).

Thank you for collaborating with us on this important research project.

Sincerely,

Jennifer Bausmith, Ph.D., Study Manager
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District Name

Name of person completing form

District County, State

Title of person completing form

Date

Email/contact

District-level adopted items used by MOST students enrolled in the following:

SUMMARY TABLE (do not include items adopted at the school or classroom level)

Language Arts Literacy

Grade 1 (Reading) Core text Publisher Date of adoption Date due for re-adoption
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Grade 4 (Language Core text Publisher Date of adoption Date due for re-adoption
Arts)
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Grade 8 (Language Core text Publisher Date of adoption Date due for re-adoption
Arts)
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Math
Grade 4 Core text Publisher Date of adoption Date due for re-adoption
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Algebrall Core text Publisher Date of adoption Date due for re-adoption
(full year course or
equivalent)
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Precalculus Core text Publisher Date of adoption Date due for re-adoption
(full year course or
equivalent)
Supplemental text or Publisher Benchmark assessment | Publisher
materials

Science
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District-level adopted items used by MOST students enrolled in the following:

SUMMARY TABLE (do not include items adopted at the school or classroom level)

Grade 4 Core text Publisher Date of adoption Date due for re-adoption
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Earth Science Core text Publisher Date of adoption Date due for re-adoption
(full year course or
equivalent) - -
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Physics Core text Publisher Date of adoption Date due for re-adoption
(full year course or
equivalent)
Supplemental text or Publisher Benchmark assessment | Publisher
materials
Comments
The Mid-Atlantic Regional Inventory of Adopted Publisher: Harcourt
Textbooks, Supplemental Materials, and Date of last adoption: June 2007
Benchmark Assessments in Literacy, Math, Date due for re-adoption: June 2012
and Science: frequently asked questions Supplemental Materials: Little Books
Publisher: Harcourt
Q: How soon do you need this information? Benchmark Assessment: DRA
Publisher: Pearson
A: We ask that you send the information as soon Science—Earth Science
as possible. We will begin calling districts to Core Text: Earth Science
follow-up with those who have not responded Publisher: Glencoe
within 2-3 weeks. Date of last adoption: June 2005
Date due for re-adoption: June 2010
Q: What format do you want this information in? Supplemental Materials: Homegrown
Publisher: n/a
A: Whatever format is easiest for you to send, as Benchmark Assessment: n/a
long as you provide complete and accurate informa- Publisher: n/a

tion. We have included an example of the kind of
information we are looking for, but you may sendus  Q: Where is my form to fill out?
lists that contain additional curricular information

if this is easier. The following is a possible example: A: There are no forms for you to complete. We
expect that you will send us the requested infor-
Literacy—Grade One (Reading) mation in whatever way you gave it to the school

Core Text: Trophies board for approval.
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Q: My school district has many schools and we use different
materials in different schools. How do | know which one(s)
you want?

A: We ask that you send us the information about
the most commonly used materials across all
schools in the district. For example, if 8 schools
use Harcourt and 3 schools use McGraw-Hill, the
response would be Harcourt.

Q: Teachers use many different materials in classrooms through-
outour district, do | need to ask all of them what they use?

A: No, we ask that you send us lists of materials
that were officially adopted by the district.

Q: We have students with varying abilities (e.g., AP, remedial,
special education, etc,) and we use different materials for them.
Do you want to know the names of all materials for each level?

A: No. Please just provide us with the materials
used in your general education courses.

Q: We don't use purchased texts or materials in some or all of
these content areas. How can | convey that information to you?

A: Just tell us that your texts or materials are
“homegrown” and do not provide a publisher name.

Q: We use a published series rather than a single core text for
language arts literacy so how do | indicate this?

A: Please identify the name of the series or
primary text for each content area and grade,
whichever best applies.

Q: Our School Board reviews and approves all curricular ma-
terials on an annual basis and produces a booklet. Can | just
send you the booklet or do I have to photocopy the pages
with the grades/courses you ask for?

A: Yes, you can send us your materials as prepared
for the School Board review. Please be sure to

note/highlight the relevant information you send.
We also ask for the date that the materials were
adopted and what the curriculum review cycle is
in your district (e.g., every 3 or 5 years).

Q:1am very interested in this project. When will the data be
available and how will we find out about it?

A: We expect to publish our report in the Fall of
2009, with the on-line interactive tool becoming
available soon thereafter.

Q: Will you be updating the information you receive?

A: Yes. We will contact districts again, but only
when the curricula is newly re-adopted as indi-
cated by your information in this data collection.

For questions, please contact Ryan Casey, Program Coordi-
nator, at 1-866-RELMAFYT or info@relmid-atlantic.org.

REL Mid-Atlantic will protect the confidentiality of all
respondent information. No information that identifies any
study participant will be released. No individually identifi-
able information will be maintained by the study team.

All individually identifiable information will be kept in
secured locations and identifiers will be destroyed as soon
as they are no longer needed.

Per policies and procedures required by the Education
Sciences Reform Act of 2002, Title 1, Part E, Section 183, re-
sponses to this data collection will be used only for statisti-
cal purposes. The reports prepared for this study will not
associate responses with a specific individual. We will not
provide information that identifies you to anyone outside
the study team, except as required by law. Any willful
disclosure of such information for nonstatistical purposes,
without the informed consent of the respondent, is a class E
felony.
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APPENDIX D
NONRESPONDING DISTRICTS

Note: This list is provided at the request of state
education agency staff.

TABLE D1
List of nonresponding districts

Grade Grade
State District range State District range
Maryland Calvert County Public Schools PrekK-12 New Jersey Haledon School District PreK-8
Garrett County Public Schools PrekK-12 Hamburg Borough School
Montgomery County Public District K-8
Schools PreK-12 Kinnelon Borough School
New Jersey Berlin Township School District PreK-8 District K-12
Bloomsbury School District PreK-8 Lgbapon Borough School
District K-6
Bound Brook Borough School - -
District PreK-12 M’anr’nngton Township School
District PreK-8
Byram Township School District K-8
Medford Lakes Borough School
Caldwell-West Caldwell School District PreK-8
District K-12 - .
Merchantville School District PreK-8

Cape May City School District PreK-6

Millstone Township School

Cape May County Vocational District K-8
School District 9-12 ;

Moorestown Township School
Clearview Regional School District K12
District 7-12 o

North Bergen School District PreK-12
Delaware Valley Regional High - -
School District 9-12 North Wildwood City School

District PreK-8
Dover Town School District PreK-12 .

Oakland School District K-8

Downe Township School District ~ PreK-8

Oaklyn Borough School District K-9

East Newark School District PreK-8

Palmyra Borough School District ~ PreK-12

East Rutherford School District PreK-8

Perth Amboy School District PreK-12
Eastampton Township School ) —
District K-8 Ridgefield School District PreK-12
Evesham Township School RE‘”Qemede Borough School
District K-8 District K-8
Florence Township School Sga5|'de Park Borough School
District K-12 District PreK-6
Secaucus School District PreK-12

Franklin Borough School District K-8

Franklin Township School Somerville Borough School

District K-8 District PreK-12
Gateway Regional School Upper De?erf.ield Township
District 7-12 School District PreK-8
Greater Egg Harbor Regional VV.aIIIflll Valley Regional School
High School District 9-12 District 9-12
Greenwich Township School West Cape May School District PreK-6
District K-8 West Long Branch School

District PreK-8

Haddon Township School
District PreK-12 West New York School District PreK-12

(CONTINUED)
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TABLE D1 (CONTINUED)
List of nonresponding districts

Grade Grade
State District range State District range
New Jersey Woodbridge Township School Pennsylvania  Millcreek Township School
District K-12 District K-12
Woodlynne Borough School Muncy School District K-12
District PreK-8 Neshannock Township School
Pennsylvania  Abington Heights School District K-12
District K12 New Castle Area School District K-12
Ambridge Area School District K-12 Northern Bedford County
Avonworth School District K-12 School District PreK-12
Baldwin-Whitehall School Northern Potter School District K-12
District K-12 Northgate School District K-12
Bangor Area School District K-12 Northwestern School District K-12
Blackhawk School District K-12 Octorara Area School District K-12
Blue Ridge School District K-12 Otto-Eldred School District K-12
Bristol Borough School District PreK-12 Penn Manor School District K-12
Brookville Area School District K-12 Pennridge School District K12
Canton Area School District K-12 Peters Township School District K-12
Center Area School District K-12 Plum Borough School District K-12
Cheltenham Township School Port Allegany School District K-12
District K-12

T Punxsutawney Area School
Chester-Upland School District PreK-12

District K-12
Cc.)m.modore Perry School Redbank Valley School District K-12
District K-12

Reynolds School District K-12
Coudersport Area School
District K12 Ridgway Area School District K-12
Crawford Central School District K-12 Riverview School District K-12
Fairview School District K12 Rochester Area School District K-12
Farrell Area School District PreK-12 Rockwood Area School District K-12
Forest Area School District K-12 Sayre Area School District PreK-12
Fort Leboeuf School District K12 Schuylkill Valley School District K-12
Galeton Area School District PreK-12 Shikellamy School District K-12
General McLane School District K-12 Solanco School District K-12
Great Valley School District K-12 Souderton Area School District K-12
Hermitage School District K12 South Allegheny School District K-12
Jamestown Area School District K-12 SDPrtirTQPEId Township School i

istric ~

Johnsonburg Area School —
District K12 Steel Valley School District K-12
Lakeview School District PreK-12 Sullivan County School District K-12
Laurel School District K-12 Upper Perkiomen School

District K-12
Lower Moreland Township
School District K12 Warwick School District K-12
Mercer Area School District K-12 Williamsport Area School

District K-12
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APPENDIXE Mifflin Math (2005)” and another will report
CODING GUIDE USED BY “Mathematics” as the core text name and “Hough-
PROJECT TEAMIN YEAR 1 ton Mifflin 2005 as publisher). Do not make infer-

Note: The following is the coding guide used by the
project team in year 1, with footnotes indicating
decisions made during the coding process about
how to resolve inconsistencies. A revised coding
guide, incorporating those decisions and other
improvements, is presented in appendix F.

Submission formats will vary and so it will affect
the time and decisions involved in coding various
submissions.

Submission formats may include:

o Excel spreadsheets or lists identifying all
adopted curriculum in district.

 District-created lists in response to our
inquiry (i.e., subset of the complete list of
adopted curriculum).

District-completed Summary Tables available
on website (i.e., Data Recording Form).

o LES-completed Summary Table or list in a
Word document.

« Combination of above strategies.

Spelling varies across responses—we want to
ensure “clean” entries (i.e., correct and consistent).
Drop-down menus that can be updated with new
items as they are encountered were implemented
to address this issue in the online data collection
application.

There may be multiple submissions of data from

a single district, or the information may not be
organized clearly. Look for the most commonly
used materials (used by the most students) and the
most recently adopted version of a material.

There is variation in reported names of core texts
(for example, one district will report “Houghton

ences about the titles or publishers; always use the
names provided by the district.!

Extract data only for the academic tracks that
comprise the most students. These tracks are
sometimes distinguished as “Academic (A),” or
“College Prep (CP),” rather than “Honors (H),”
“Transitional,” or “Advanced Placement (AP).”
Choose the Earth Science closest to Grade 8. Data
coding discrepancies that cannot be resolved
should be described in the relevant notes section
in the online application.

You will see that there are many textbooks with
similar names published by different companies.
There are also many textbooks in the same content
areas all put out by potentially the same publish-
ers but with slightly different names. Do not make
inferences about the titles or publishers; always
use the names provided by the district.

Publishing companies have changed hands over
the years. A company may have published an
Algebra book itself last decade, and then it was
bought by a large conglomerate and now its name
is given in the title like “Glencoe Algebra” or “Holt
Algebra.” However, the real publisher may be
“Holt, Rinehart & Winston,” which is a company
under Pearson, or Glencoe/McGraw-Hill, which

is a division of the McGraw-Hill Companies. (For
cases like these of “Glencoe Algebra” and “Holt
Algebra,” published by current conglomerates with
titles containing names of the former publish-

ers, the names “Glencoe” and “Holt” are called
“imprints”).

The same publisher may have recently published
many different book series for a particular content

1. During coding, project leadership determined that titles were to be
entered exactly as reported by districts, except in cases where the district
misspells a title or reports the name of the publisher as part of the name of
the core text (in which case the title was to be entered in the title field and
the publisher in the publisher field).
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area, like publishing several different Algebra
textbooks, Grade 4 Science textbooks, or Phys-

ics textbooks. This is why it is not appropriate to
guess what an unknown book title is when you are
only given a publisher name. Textbook names can
also be very similar across publishers, such as with
Algebra, Physics, and other courses, so it is not ap-
propriate to assume who the publisher is based on
the text title. When you encounter a new item then
it should be listed in the coding guide for future
reference. Make sure you look it up first, usually
by searching for the item online and finding out
whether it is what the district purports it to be
(text, kit, benchmark assessment) and that it is
published by the company purported to publish it.

The coding guidelines will convert much of the
data coming into school districts into more gen-
eralized categories. Because we cannot code for
multiple items in each field, when multiple items
are given for a field they must be coded as “Vari-
ous Materials.”

Reported course names can vary. For instance,
Earth Science may be referred to as “Earth and
Space.” Algebra 2 is not a synonym or substitute for
Precalculus, but we will encounter more examples
as they come up in the coding process. It is not
appropriate to guess when it is not explicitly clear
that the material pertains to the course requested,
rather the code “Not Reported” should be used.

Note: State assessments (e.g., NJ ASK, PSSA) are
not considered benchmark assessments. Addition-
ally, materials that are used to prepare students
for state assessments will also be ignored in the
coding process.

Utilizing and implementing coding
terms and categorizations

1. No field should be left blank (you may be
entering mostly “NA” or “Not Reported”).

2. Ifadistrict does not supply the name of the
core text/supplemental material/benchmark
assessment then code “Not Reported” in the

relevant field, and then code “Not Reported”
in the corresponding publisher field.

3. Ifasubmission does not yet have a corre-
sponding drop-down menu option, then first
look up that item and its publication informa-
tion online, making sure it is what the district
says it is. (For instance, that it is a benchmark
assessment and not an intervention, or it is
reading material students directly use and
not an instructional approach to reading).
Then make a drop-down menu option for that
item (e.g., “Reading Grade 1” as a core text,
published by “Joe’s Publishing”).

4. Know the grade span of the district. For
courses outside of or not applicable to the
district’s grade span, code all those non-
applicable fields as “NA” (e.g., if the district
is only grades 9-12 then code “NA” for fields
related to grades 1-8).

5. “District-Developed” will also be the entry for
the publisher field when the material is “Dis-
trict-Developed,” such as when it is reported
that materials are teacher-made or “Home-
grown,” and “NA” for the publication date.

6. Submissions of multiple items for a field will
simply be coded as “Various Materials” if
there is more than one or whatever the pub-
lisher is if there is only one.?

7. When the district reports that it uses the core
textbook also as a supplemental material or

2. Early in the coding process, project leadership clarified the coding of
multiple materials in the following manner. When a district reports mul-
tiple materials for a single course:

If the multiple items are published by different publishers, enter “Vari-
ous” in the title and publisher fields.

If the multiple items are published by a single publisher and do not ap-
pear to be parts of a series, enter “Various” in the title field and the name of
the publisher in the publisher field.

If the multiple items are parts of a series by a single publisher, enter the
name of the series and publisher in their respective fields. (i.e., enter the

name of the reading series rather than the name of an item in that series.)
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10.

as a benchmark assessment (e.g., “comes with
text”) then it will not be counted and code the
supplemental materials field or benchmark
assessment field as “Not Reported.”

If the district submits an entry of “None” for
a data field in order to indicate that they do
not use the material indicated by that field,
such as “None” in Supplemental Materials be-
cause they do not use supplemental materials
in that particular course, then we will code
“None.”

A district may indicate that they do not use a
core text for a certain subject by writing some-
thing like “NA” in the core text field of their
data submission yet they clearly teach that
course because there is information in the
supplemental materials and adoption dates.
This “NA” shows that the district probably in-
tends to indicate that they don’t have or use a
core text (or whatever the field is), and so this
should also be coded as “None.” (Although
there may in fact be a primary instructional
vehicle that could qualify in the core text field,
we as coders cannot know this and will use
the information given, interpret it reasonably,
and code it by our coding system). If a school
writes down “NA” for supplemental it will be
coded as “None.™ Also, if a core text is coded
as “None” then the publisher and publication
date will also be coded as “None.”

Note that submitted summary tables some-
times have information filled in the fields,
which contain the text that label the fields,
and so the information is hidden at first
glance since the field is apparently blank. For
instance the district may write “4Sight” right
next to the text “Benchmark Assessment” as
in the submission from LEAID 4202490. Be
aware of this since it occurs now and then.

3. This rule was followed in year 1 but will be changed in year 2; see ap-

pendix F.

4. During coding, project leadership determined that this instruction

specifically refers to supplemental materials.

11.

12.

13.

If the district supplies the name of the core
text/supplemental material/benchmark
assessment but does not supply informa-
tion regarding the corresponding publisher,
infer or search for the publisher name (see
below list), and if information for that field
still cannot be determined then code as “Not
Reported.” Remember, do not guess if you
cannot make reasonable assumptions.

Any notes that come with a data submission
should be filled into the relevant notes section
in the data entry area on the online applica-
tion. For instance, extra information per-
taining to Grade 4 Science goes in that notes
section; or if the district does not give the
requested item in a certain field but rather
an explanation as to why they do not have
or use that requested item, then this should
go in the notes section, and the nonreported
item and its publisher will be coded as “Not
Reported.”

We are officially requesting the Earth Sci-
ence closest to 8th grade. Note that some
vocational-technical secondary schools report
having an Earth Science curriculum (LEAID
1000750) and some do not (LEAID 1001680).
When there is no Earth Science curriculum
information given and there is no explanation
as to why, code “Not Reported” if the district
has an 8th grade and code as “NA” if it does
not have an 8th grade. If the district says
outright in its data submission that it has no
Earth Science curriculum then that quali-

fies as “NA,” and the district’s explanation
should be put down in the Earth Science notes
section on the online application. The district
may teach Earth Science within a broader
science course, so if it does, put whatever ex-
planation given in the notes section and code
for any Earth Science material if given (refer
to the list below).

5. During coding, project leadership determined that coders should not
attempt to infer a book title when a district provided only a publisher name

or a publisher when a district provided only a title.
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15.

16.

17.

18.
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If there are multiple items given that belong
to the same series, which is published by a
single publisher, then code the name of that
series and code the name of that publisher in
their respective fields. (For example, code the
name of the reading series rather than the
name of an item in that series.) If there are
multiple different items reported, which are
published by a single publisher, then code
the items as “Various Materials” and code
the name of the publisher in the publisher
field.

Adoption dates are entered with a single-
year numerical designation. If a submission
reads “2005-2006” for that particular school
year then enter the latter year, 2006. When
the district says “As Needed,” “Continuously
Revised,” or something similar instead of an
actual date, or if multiple items are given that
have different adoption dates, then code the
date of adoption as “Ongoing.” If multiple
publication dates are given for multiple items
for a single core text field, then this will be
coded as “Ongoing.”

Some districts apparently claim that they
adopted core texts before they were published
(such as “Scott Foresman Science published
2003, adopted 2002,” ex. LEAID 4215810).
This should be coded just as it is presented in
the submission, without any alteration due

to interpretation in the coding or data-entry
process. BUT you should make a note of this
in any content areas where this occurs for a
district.

The publication date field exists because it

is helpful to know how old the instructional
material is even if the adoption dates are not
given. Code for it if it is given by the district. If
it is not given by the district then do not look
it up online or guess what it is; just code as
“Not Reported.”

Also note that after consulting an electronic
version and closing its window, you may be

asked if you want to save changes to it. Do
NOT save any changes to the submission.

Glossary of coding terms

District-Developed: Entry for when an item is
identified as “teacher-made” or “homegrown” or
something similar (homework, texts, exams made
by district personnel).

Various Materials: Entry for when more than
one item is submitted in a single field for a single
course.

NA: Entry when that field does not apply, such

as in a nonapplicable grade or subject, or when a
district reports that they do not teach that subject/
course.

None: Entry for when the district specifically
indicates it does not use whatever is indicated by
that field.

Not Reported: Entry for when information is not
given for whatever belongs in a field (only write in
the notes section when there are notes given by the
district).

Ongoing: Entry when the district has multiple
adoption dates for multiple items or if the district
says it re-adopts items “as needed” or something
similar.

Drop-down menus: Data entry is done in the on-
line application using drop-down menus in order
to ensure consistent and clean data, free of spell-
ing errors or varied forms. Decide what the item
will be coded as after looking it up online to make
sure of what it is and who publishes it. When you
add something new to a particular drop-down
menu it is only saved for future coding after you
save that page. Entering a new option but not
saving makes the new entry appear there only
temporarily, such that the option can be revised
over and over again until the page is saved and
then the new option is added to the drop-down
menu permanently.
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Only the database manager can delete options in
the dropdown menus. He can only do this after
those options that are to be deleted are replaced
with the revised options you wish to use. When

he deletes the bad options you do not have blank
fields left in the online application where the bad
options used to be. If you need to do extensive
drop-down menu revisions then speak to the
database manager about the “Grid Edit” func-
tion. General issues of publisher name consistency
across content areas and other format issues can
be cleaned up after data entry has been completed.

Coding literacy

1. Core:

a. Concentrate on reading materials for
Grade 1 and on Language Arts and
English Composition materials for Grades
4 and 8 (although you may only be given
literature information and then it should
be coded).

b. REMEMBER as you update the dropdown
menus with new options to background
check the item and its publisher first to
be confident of their proper designations
and that the item is in fact not heretofore
encountered.®

c.  For multiple listings from same series, de-
termine the series name and code as that.

Example:

Anthology: Rhythm and Rhyme, Signa-
tures, Harcourt School Publishers, 1999

Anthology: Picture Perfect, Signatures,
Harcourt School Publishers, 1999

Anthology: Big Dreams, Signatures, Har-
court School Publishers, 1999

6. During coding, project leadership determined that this instruction also

applies to mathematics and science.

Anthology: Warm Friends, Signatures,
Harcourt School Publishers, 1999

Decision:
Data entry should read “Signatures” in
the core text field, “Harcourt” in the pub-
lisher field, and “1999” in the publication
date field.

2. Supplemental materials:

a.  For multiple listings in same general
category, identify the coding category.

Example:

Town Mouse, Country Mouse (Jan Brett),
Putnam, 1994

Strega Nona (Tomie DePaolo), Prentice-
Hall, 1975

Owl Moon (Jane Yolen), Philomel, 1987
Decision:

Data entry should read “Various Materi-
als” in supplemental field and “Various
Materials” in the publisher field. However
if they are various materials published

by the same publisher but are not in the
same series then the items are coded as
“Various Materials” but the publisher
name is entered in.

b. For materials developed for use district-
wide, code as “District-Developed.”

Example:
District spelling core list
Decision:

Data entry should read “District-
Developed.”
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Benchmark Assessments:

a. Attimes, assessments are so well known
that the district does not supply the
publisher name. Consult the dropdown
menu for commonly used benchmarks
and associated publisher. More than one
publisher will be coded as “Various.”

Coding math

L.

Core:

a. If multiple Algebra I materials are sub-
mitted by a district then choose the one
closest to 8th grade.

b. The name of the publisher may be part of
the name of the core text as reported by
the school district.

Example:

Pearson Prentice Hall Mathematics:
AlgebraI(2007)

Decision:
Core text entry should read “Algebra I”
and corresponding publisher should read
“Pearson Prentice Hall” and the publica-
tion date “2007.”

Supplemental:

a. For materials developed by teachers, code
as “District-Developed.”

Example:

District reports teacher-made work-
sheets/information sheets

Decision:

Data entry should read “District-
Developed.”

Benchmark Assessments:

a.  Attimes the district does not supply the
publisher name or item title. Consult
the dropdown menu for commonly used
benchmarks and associated publishers.

Coding science

Core:

a. Note: choose the Earth Science class that
is closest to 8th grade and the most inclu-
sive academic track (Academic or College
Prep).

a. There may be no core text listed. Districts
may elect, instead, to use a variety of
materials such as kits.

Example:
District provides this information ~ Coding as
STC Ecosystems kit Various

Tradebook set: Extreme Coral Reef materials
AIMS Manual: Weather and
Moisture
Book set: Magic School Bus Kicks
up a Storm
STC Electrical Circuits kit
Tradebook set: Electricity and
Magnetism

Supplemental:

a. There may be a core text but a variety
of items submitted as supplemental
materials:
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District provides this information ~ Coding as

Tradebook set: Extreme Coral Reef Various

AIMS Manual: Weather and materials
Moisture
Book set: Magic School Bus Kicks
up a Storm
Tradebook set: Electricity and
Magnetism
STC Ecosystems kit STC (Sci-
STC Electrical Circuits kit ence and
STC Motion and Design kit Technol-
ogy for
Children)

b. Science Kits from the same publisher will

have their shared publisher name des-
ignated in the corresponding publisher
field, but if there are kits from multiple
publishers then the publisher will be
coded as “Various.”

3.
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As always, for materials developed by
teachers, code as “District-Developed.””

Example:

District reports teacher-made work-
sheets/information sheets

Decision:

Data entry should read “District-
Developed” and the publisher is
“District-Developed.”

Benchmark:

At times, assessments are so well known
that the district does not supply the
publisher name. Consult the dropdown
menu for commonly used benchmarks
and associated publishers.

7. During coding, project leadership made clear that “District-Developed”
applies only to materials that have been developed by district staff and
formally adopted for use throughout the district.
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APPENDIX F
REVISED CODING GUIDE FOR USE IN YEAR 2

Note: This revised coding guide will be adapted to
make it congruent with data collection procedures
adopted in year 2.

Means of data submission
Submission formats may include:

o Excel spreadsheets or lists identifying all of a
district’s adopted curricula.

« District-created lists in response to our
inquiry (data restricted to the nine courses we
asked about).

 District-completed summary tables.

o Summary tables or Word documents com-
pleted by our staff, based on contacts with
districts.

« A combination of the above (e.g., a summary
table, partially completed by local education
agency staff, and a Word document from the
local education agency listing missing data).

If a district reports using electronic media, do not
“save changes” when you close the document.

Glossary of coding terms

District-developed: Enter when a district reports
formal adoption of “teacher-made” materials,
“homegrown” materials, or something similar
(e.g., vocabulary lists, texts, handouts, and assess-
ments developed by district personnel).

Various Materials: Enter when a district reports
more than one item in a single field for a single
course.

NA: Enter when the field does not apply (e.g., if a
district does not include the applicable grade or
does not offer the subject or course).

None adopted: Enter when a district specifically indi-
cates it does not use any materials related to a field.

Not reported: Enter when a district provides no
information for a field.

Ongoing: Enter when a district reports multiple
adoption dates for multiple items or if a district
says it re-adopts items “as needed” or something
similar.

Dropdown menus

The online application provides dropdown menus
to ensure efficient, consistent, and accurate data
entry. Before you enter the name of an item or a
publisher, check to see if it is already listed. If you
find an appropriate entry, clicking it will enter it
automatically. If you do not find an appropriate
entry, look up the title and publisher online to make
sure the district has reported the publisher correctly
(see discussion of publisher names under “Coding
rules,” below) and that the item is what the district
says it is (e.g., a benchmark assessment and not an
intervention), and add a dropdown menu option for
the item. The added option can be revised until the
page is saved; after the page is saved, the new option
is added to the dropdown menu permanently, and
only the database manager can delete it.

Coding rules

When a district reports multiple materials for a
single course:

o If the multiple items are published by different
publishers, enter “various materials” in the
title and publisher fields.

« If the multiple items are published by a single
publisher and do not appear to be parts of a
series, enter “various materials” in the title
field and the name of the publisher in the
publisher field.

o If the multiple items are parts of a series by a
single publisher, enter the name of the series
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and publisher in their respective fields. (e.g.,
if a district reports, “Anthology: Rhythm and
Rhyme, Signatures, Harcourt School Publish-
ers, 1999,” enter “Signatures” in the core text
field, “Harcourt” in the publisher field, and
“1999” in the publication date field.)

If a district reports different sets of materials for
different sets of students (i.e., different academic
tracks), enter data corresponding to the major-
ity of students, usually called “Academic (A)” or
“College Prep (CP)” tracks. Do not enter data for
“Honors (H),” “Transitional,” or “Advanced Place-
ment (AP)” tracks.

You will find many variations in reported titles
of core texts (for example, the same text may

be reported as “Houghton Mifflin Math, 2005,
“Houghton Math, 2005,” “Mathematics, 2005” or
“Houghton Mifflin 2005”). Enter titles exactly as
reported by districts, except in these cases:

o Ifadistrict misspells a title (e.g., “Mathenat-
ics”), enter the correct spelling of the name.

o Ifadistrict reports an ampersand (&) as part
of a title, enter it as “and.”

o Ifadistrict reports a Roman numeral as part
of a title, enter it in Arabic numerals.

o Ifadistrict reports a title containing the word
pre-calculus, enter it as precalculus.

o Ifadistrict reports a title containing a state
name, enter it as the standard two-letter U.S.
Postal Service abbreviation (NJ, PA).

o Ifadistrict reports a state edition as part of a
title of a material, enter it with the standard
two-letter U.S. Postal Service abbreviation and
the abbreviation “ed.” (NJ ed., PA ed.).

o Ifadistrict reports adoption of “Suc-
cessmaker” or “Success Maker” or “Suc-
cess-Maker” materials, enter them as
“SuccessMaker.”

« Ingeneral, if a district reports the name of
the publisher as part of the name of the core
text (Pearson Prentice Hall Mathematics:
Algebra 1, 2007), enter the title as “Algebra 1,
the publisher as “Pearson Prentice Hall,” and
the publication date as “2007.” However, the
following titles include the name of a current
or former publisher and should be retained as
reported:

o Harcourt Brace Trophies

o Heath Mathematics

o  Heath Mathematics Connections

o  Heath Middle Level Literature

o Holt Algebra 1

o Holt Earth Science

o Holt Handbook

o Holt Physics

«  Holt Reader

o Holt Science & Technology: Earth Science

o Holt Second Course

«  Houghton Mifflin Math

o Prentice Hall Literature, Penguin Edition

« Rigby Literacy

o Rigby PM Ultra Benchmark Kit

«  Rigby READS

o Saxon Advanced Mathematics

o Saxon Math

o Scott Foresman Addison Wesley
Mathematics

Publisher names can be a problem since many
have changed in the past decade, and districts
tend to report them differently. Also, one publish-
ing company may have multiple imprints or trade
names (often the result of its takeover of other
publishers or parts of their business) that it uses to
market products to different consumer segments.
Enter names exactly as reported by districts except
in these cases:

o Ifadistrict misspells a publisher name
(“Harcount” instead of “Harcourt”), enter the
correct spelling of the name.

o Ifadistrict reports the name of an imprint
of the publisher, rather than the publisher
itself (“Harcourt School Publishers” instead of
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“Harcourt,”) enter the correct publisher name.
Use online resources to establish which names
are imprints and which are publishers.

o Ifadistrict reports the publisher name as part
of the title of a material (“Pearson Prentice
Hall Algebra 1,”) enter the appropriate data in
the title and publisher fields.

«  Enter “John Wiley” or “John Wiley & Sons” as
“Wiley”

o Enter “H.C. Heath” as “Heath.”

Do not attempt to infer a book title when a district
has provided only a publisher name or a publisher
when a district has provided only a title.

If a district does not report a publication date,
do not attempt to supply one; enter as “not
reported.”

Reported course names can vary. For instance,
“Earth Science” may be referred to as “Earth
and Space.” However, “Algebra 2” is not a
synonym or substitute for “Precalculus.” If it
appears that a district is not reporting materials
pertaining to the appropriate course, enter “not
reported.”

Do not enter components of state assessments—
Delaware Comprehensive Assessment System
(DCAS), District of Columbia Comprehensive
Assessment System (DC CAS), Maryland School
Assessment (MSA), New Jersey Assessment of
Skills and Knowledge (NJ ASK), and Pennsylvania
System of School Assessment (PSSA)—as bench-
mark assessments.

Do not code materials that are used to prepare
students for state assessments, such as:

« Barron’s New Jersey ASK4 Math Test, Barrons
Educational Series, Inc.

»  Delaware Student Testing Program Prepara-
tion, Study Island [online].

o GEPA New Jersey Grade Eight Proficiency
Assessment: The Best Test Prep for NJ Grade 8
Math, Research Education Association.

o NJ ASK Mathematics Rehearsal, with Free
Score Keeper, Grade Levels 3-11, Rally
Education.

o NJ ASK practice tests and online workbooks:
Mathematics Grade 8: developed by expert
New Jersey teachers, Lumos Learning.

o Practice Tests that Score Themselves: Mirrors
the PSSA-PSSA Reading Rehearsal with Free
Score Keeper, Rally Education.

o Ready, Set, Go: PSSA 8th Grade Reading &
Writing, 2nd Edition, Research Education
Association.

o Rehearsal Strategies for NJ ASK Lan-
guage Arts Literacy, Grades 3 and 4, Rally
Education.

o Spectrum Pennsylvania Test Prep, Grade 4,
School Specialty Publishing, 2004.

o  Testing Information: Maryland School Assess-
ment (MSA), Bright Education.

Do not leave any field blank.

Use the online application to identify the grade
range of the reporting district. Code “NA” in all
fields for grade levels the district does not contain.
(e.g., if the district contains only grades 9-12, code
“NA” for all fields related to grades 1, 4, and 8.)

If a district provides comments with its data
submission, summarize the comments in the rel-
evant notes section of the online application (e.g.,
comments about Grade 4 Science in the Grade 4
Science notes section). If the comment is about
why a district does not use a particular material,
summarize the comment in the relevant notes
section of the online application and enter “NA” or
“none adopted,” as appropriate.
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If a district does not supply the name of a material,
enter “not reported” in the relevant field and in
the corresponding fields (publisher and dates, as
applicable).

If a district reports that it has adopted materials
that are “teacher-developed,” “
“homegrown,” or something similar, enter “dis-

trict-developed” in the materials field and “NA” in

the publisher and publication date fields.

district-developed,”

If a district reports that the core textbook package
includes supplemental materials or benchmark
assessments (“comes with text”), enter the title
and publisher of the core text in the appropriate
supplemental materials and benchmark assess-
ment fields as well.

If a district reports that it does not use a core text,
supplementary materials, or benchmark assess-
ments in a course, enter “none adopted” in the
appropriate fields.

If a district does not report the full title or publisher
name of a benchmark assessment (e.g., DIBELS),
check the dropdown menu for a list of commonly
used benchmarks and associated publishers.

If a district reports “NA” for one material for a
particular course but reports data about other ma-
terials for that course (e.g., a district reports “NA”
for core text but provides names of supplemental
materials for the course), enter “none adopted” in
the appropriate fields.

If you enter “none adopted” for a core text, also
enter “none adopted” in the publisher and publica-
tion date fields.

Enter adoption dates as a single year. If a district
reports a school year (e.g., 2005/06), enter the
latter year. If instead of an actual date a district
reports “as needed,” “continuously revised,” or

something similar, enter “ongoing” in the date of
adoption field. If a district reports multiple publi-
cation dates for multiple items in a core text field,
enter “ongoing.”

If a district reports that it adopted a core text
before it was published (e.g., reporting “Scott
Foresman Science, 2003” as adopted in 2002),
enter as reported, but enter a comment explaining
the discrepancy in the relevant notes section of the
online application.

If you encounter a coding problem that is not cov-
ered by the above rules, describe it in the relevant
notes section in the online application, and do not
enter any data until the problem is resolved.

If a district reports more than one set of Algebra 1
materials, enter data for the course taught closest
to grade 8.

Regarding Earth Science materials:

« Ifadistrict reports more than one set of
Earth Science materials, enter the data for the
course taught closest to grade 8.

o Ifadistrict reports no Earth Science materials
and provides no explanation, enter “not re-
ported” if the district has a grade 8 and “NA”
if it does not have a grade 8.

o Ifadistrict reports that it has no Earth Sci-
ence course, enter “NA” in the appropriate
field and enter the district’s explanation in
the Earth Science notes section of the online
application.

o Ifadistrict reports that it teaches Earth
Science as part of a broader science course,
include the district’s explanation in the notes
section and enter any Earth Science data the
district provides in the appropriate field.
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Counties” (figure G2). You will see a “County”

dropdown menu.

The free, online Database of Selected Language
Arts Literacy, Mathematics, and Science Instruc-
tional Materials in the Mid-Atlantic Region can be
accessed publicly at http://www.relmid-atlantic.
org/ci. At this site, you will see some introductory
information about the project and may choose
between two menu options for viewing the data
(figure G1):

«  Search by District
o Search by Curriculum

Searching by district

To search for curriculum information for a specific
Mid-Atlantic Region school district, click on
“Search by District” and perform the following
steps.

1. Choose a state by selecting from the “State”
dropdown menu and clicking on “Get

2. Choose a county by selecting from the
“County” dropdown menu and clicking on
“Get Districts” (figure G3). You will see a table
of the districts in the selected county (figure
G4).

3. Choose a district by clicking on a district
name. A new window appears displaying
the district’s data. See the “Viewing district
data” section below for an explanation of the
district window.

Searching by curriculum

To search for all Mid-Atlantic Region school
districts that have adopted a specific curriculum
material, click on “Search by Curriculum” and
perform the following steps.

1. Choose a content area by selecting from the
“Content Area” dropdown menu and clicking

FIGURE G1
Main database webpage

A Database of Selected Language Arts Literacy, Mathematics, and Science
Instructional Materials in the Mid-Atlantic Region

Site Mer

Hicm
gaarch by District

Search by Currleulum
User's Guide
Descriptive Report

Welcome

REL Mid-atlantic is pleased to present the first year's data
collection from a census of school districts in Delaware,
Maryland, Mew Jersey, Pennsylvania, and the District of
Calurmibia,

For instructions on how Lo use this online databasze, please
refer to the User's Gulde. To learm more about this project,
inchading Row this database was developed and 8 glossary
of key terms, please refer to the descriptive report,

If you have questions about the project, or have Infarmation
related to this database please emall wus at dhased@relmicd-
atlantic org or call Claudia Burzichalli at our toll frea
rumber; S56-RELMA FYL.
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FIGURE G2
Selecting a state
Find Curriculum Used by a District
Slale: - Seled o Sale -
FIGURE G3

Selecting a county

Find Curriculum Used by a District
State: M) {changs)

County: |~ Select a County [a

FIGURE G4
Selecting a district

Find Curriculum Used by & Distrct

Ftate: NJ (changs)

Courly: Sussex County (Changs)

Sussex County School Districts

District Grade
8 |District MNam
Btat ct L] Renge
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on “Get Material Types” (figure G5). You will clicking on “Get Districts” (figure G7). You
see a “Material Types” dropdown menu. will see a table of the districts using the se-
lected material as the selected material type in

2. Choose a material type by selecting from the the selected content area (figure G8).

“Material Type” dropdown menu and clicking

on “Get Materials” (figure G6). You will see a 4. Choose a district by clicking on a district

dropdown menu of the curriculum materials name. A new window appears displaying

that have been adopted as the selected mate- the district’s data. See the “Viewing district

rial type in the selected content area. data” section below for an explanation of the

district window.
3. Choose a curriculum material by selecting
from the dropdown menu of materials and

FIGURE G5
Selecting a content area

Find Districts Using a Curriculum

Conlent Area: | - Seleca Contenl Ao w

| GetMaterial Types |

FIGURE G6
Selecting a material type

Find Districts Using a Curriculum
Content Area: Algebra (change)

Materlal Type: | - Select a Matenal Type b
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FIGURE G7
Selecting a specific material

Find Districts Using a Curriculum
Content Area: Algebra (phange’
mMatarial Type: Core Tests (change)

Core Text: - Selecta Core Tex bt

Laet Distncls

FIGURE G8
Selecting a district

Find Districts Using a Curriculum
Contant Area: Algebra (change’
Matarial Type: Core Texts (change)

matarial Titla-Pubhlichar: "algehra® by addison-waszley (changa]

Districts using "Algebra” by Addison-Wesley as their Core
Text for Algebra

]Ist-utsr |[Ji5trf1:t Mane |DF51 rict Grade Kange
‘Ihl'l |E!|I'.||rr| School Bhstogt |F|‘:'-f'|H

iFA |Eentr-al Lreens Sohoal District |H’.E 12

This list of rmaterials i nob rmogeeeseonl ative of all distcts in Ehoe eeggion,
rather it reprasants the districts that responded to that spacific
dala-poinl. The rmain page containge a list ol non-responsive districts,
and aach district page raflects the data-points that ware provided.,



Viewing district data

Two types of data are displayed on the district
details page (figure G9):

o General Demographic Data
o  Curriculum Data

The top portion of the page shows demographic
data for the district, including the district name,
location, grade range, contact information, and
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The bottom portion of the page shows the cur-
riculum data gathered by the study. These data are
divided into three sections, each displayed in its
own tab:

o Literacy displays data about the district’s
Grade 1 Reading, Grade 4 Language, and
Grade 8 Language curricula.

o Mathematics displays data about the district’s
Grade 4 Math, Algebra, and Precalculus

enrollment statistics. curricula.
FIGURE G9
District details page
A Datatase of Selected L Wy Arts Leracy, Mathemnatios, and Sceenoe
Instructional Materials in the Mid-Atlantic Region
[mvrkekle s sren Seoim thr sncies]
Hazbeton Arco Sochool District
Hazleton, P&
{Luserne Counby )
LEAND: 4211 706] FeECEn ELLT P91
Inbianschy Dbk Parcanl Bpactal Bdt 12.00%
deraiky Rasmsp: (515 Harcal § rie f Hochet ol Lunchs 55 0w
DHxinc Essrpliseet] 10000 PETTEIE AUTH RO IOianS A e s Nalive: 000
Barcunl Ailan Pasilie lulandee: 0 Fi%
P Aairibsie [500)] 485=-3111 Farcaidl i 54 40%
Mlalling Addesex: 1ELE W 29rg Gtiosd Parcant flack, non-Hepandc: 2.08%

Hazhabon, P 18000 - Le4T et Wht s, noa-Hispeae: 77 4%
LBt ay (£ PR e

Grade | Reading

G Towt Tille: Faarrg

Conne Twsl Pubillsbesr; Foughd cr B in

Cers Towt Adegplios Datue: Hot Reporiad

i | oWt Sohadulin §oadet i Darn: HOT FEporTed

Aawnfmnark Assessanerd TRle: bt Fepor sl
FLgaafarn ark 4 st I 1 o} Rt o

Buppdieawital Matarkal Tiks: P Bepssr sl
Sy nbal Mabarkol Pullvher: ha Beporsd

Grohs | Language

Carg Towt Thia: Tsacng

g Towt Publisisor: Hought on fafin

Cars Tapl Adeplies Data: Hol Sepseted

Cgarw Tond Sclwduiod Roackegl e Oabe: ot Baporied

Hanchan ark Asses wment TRles ho® Reporied
[ ark, Aok srnand Pubiliilie: Pt Dipsr ol

B ppdiosso ntal Matorisl This; Languags Arte
Buppamnal Matensl FehBcher Foamn

Grade 8 Language

Coarm Toml TRla: ol Bepected
Cmare Tawd Bublisheesr: Easson Bras
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«  Science displays data about the district’s
Grade 4 Science, Earth Science, and Physics
curricula.

You can view each of these sections by clicking on
the appropriate tab (figure G10).

If a subject area (for example, Precalculus or Earth
Science) is not applicable for the district in question,
it will be noted in place of that subject area’s cur-
riculum data, along with why it is not applicable.

FIGURE G10
Content area tabs

Literacy Mathematics Science

FIGURE G11
Links to What Works Clearinghouse reports

Gracde 4 Math

Cone Text Title: Everyday Mathemates (WIAE
Core Text Publisher: Macrdlan MoGraw-Hill

If a What Works Clearinghouse report is avail-
able for a particular curriculum material, it
will be noted next to the title, and you will be
presented with a link to the appropriate page on
the What Works Clearinghouse website (figure
Gl1).

You can close the district details page through
normal web browser commands or by clicking on
“close this window” near the upper right corner of
the window (see figure G9).

You can print an alternately formatted version of
the district details page by clicking on “printable
version” near the upper left corner of the window
(see figure G9). This version of the district details
page is designed to print all of a district’s cur-
riculum data with just the minimal formatting
required for printing (figure G12).

report gualabls = chek 1o segrch)
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FIGURE G12
Printable version of district details page

A Database ol Selected Language Arts Literacy, Mathematics, and Sdence Instructional Materials in the
Mid- Atlantic Fegion
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The authors thank the following people for their
assistance in data collection: Luke Bater, Ryan
Casey, Jim DeLaney, Joe FitzPatrick, Frank Livoy,
Rebecca Lubetkin, Sue Markowitz, Heather
Ngoma, Bill Pollock, Hilda Rosario, Michelle
Rosen, and Alex VanPlantiga. Special thanks to
Julia Lavenberg for her substantial early develop-
ment work on the project, Herbert Turner for
methodological guidance and feedback during the
design phase, and Michael Yang for advice on data
interpretation.

Conversations with Delaware, New Jersey,
and Pennsylvania state education agency staft
and Regional Educational Laboratory Mid-
Atlantic Governing Board members, May
2006—-October 2009.

Minutes of the Regional Educational Labora-
tory Mid-Atlantic Governing Board meetings
of August 9, 2006, and May 14, 2007.

Early in data collection, districts that re-
sponded with partial information were
recontacted; later, as it became clear that
many districts were not responding, further
contacts focused on districts that had not
provided any information.
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